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ABSTRACT 

This content analysis schedule for "Proyecto PAL" in 
San Jose, California, presents information on tie history, funding, 
and scope of the project. Included are sociolinguistic process 
variables such as the native and dominant languages of students and 
their interaction. Information is provided on staff selection and the 
linguistic background of project teachers, including a summary of the 
pre- and inservice staff questionnaire. An assessment is made of the 
duration and extent of the bilingual component and the methods of 
second language teaching in general. Included is an analysis of 
materials, student grouping, tutoring, curriculum patterns, and 
cognitive development. The report also discusses self-esteem, 
learning strategies, the bicultural and community components, and 
means of evaluation. Attached is a summary of pre-test results of the 
Alum Rock Unified School District Title VII Bilingual Education 
Project. . (SK) 
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1.0 PU0J2CT HISTO.'J, FADING MD SCOPS 
1.1 Year Project began under Title VII: 
see 97 - 1969 

roject 07 - 1570 

No. _ 1971 

2.0 FUNDIHG (ilarl: all that apioly) 

2.1 1-Any P.JO:: funding of BILINGUAL prograii, if Title 

VII continues or expands tliat progi'aa 

0- no prior funding r^entioned 

2.2 Year prior funding began 

2.3 Prior bilingual program involved: 

1 - early cihildhood (pi-e I' + K) 

2- elementaiy studenis (grades 1-6) 

3- secondary students (grades 7-12) 
0-not specified 

2.4- Source of prior bilingual prograjn funding; 



1.1 ..0 7- 



2.1 



2.2 ..JP. 

2.3 ..JD 



2.> 
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STATZ 

1- Al£.s:ca 

2- i"u:i2ona 

3- Califomia 

4- Colorado 

5- Connecticut 

6- Florida 
1 -Gxiar: 

9*-I33inois 
10-Indiana 



11 - Louisiana 

12- jiaine 



21- 0::la:icria 

22- 0ref'*on 



13-li^ssachusetts 23-Pennsylvania 



24.--:iodo Island 
25-'ie::as 



14- liichigan 

15- Hontani:-. 

16- New Harapshire 26-Utah 

17- Nev; Jersey 27-Vernont 
iS-iIew i:c::ico 

19- Nev Yorl: 

20- Chio 



2G-\/ashin{;;ton 
29-1 /is cons in 
3C-0ther (specify) 



1.0 P.:0J2CT HISTOx^J, FUIIDING AlID :5C0PZ 
1.1 Year Project began under Title VII 
see 97 - 1969 

Project 07 - 

No. ^r/ - 1971 

2,0 FUITOIMG (iiarl: all tlmt ap;Dly) 

2.1 1-Any P.JC:. funding of BILINGUAL prograi/i, if Title 

VII continues or expands tliat prograiii 

0- no prior funding -mentioned 

2.2 Year prior fiuiding began 

2.3 Prior bilingual pro^raas involved: 

1 - early childhood (pi"© -0 

2- elenientaiy students (grades 1-6) 

3- secondary students (grades 7-12) 
0-not specified 

2. A Source of prior bilingual program funding; 
1 -local ^.-university 

2- state 5-federal (specify).^ _ 

3- foundation 6-other (specifjO 



2.5 1-CONCURREIIT funding of prograiii(s); if cooperating 

with Title VII program 

0- no concurrent funding laentioned 

2.6 Concurrent program cooperating with Title VII involves: 

1 - early childhood ^0 

2- eleiiientary studtjnts (grades 1-6) 

3- secondary students (grades 7-12) 
^.-teachers 

0- not specified 

2.7 Source of concurrent fiinding, if cooperating \ath Title VII 
prograju; 

1- local ^.-federal (specify) 

2- state 5-other (specify) 

3- 'university S-x\7uncv z: ^iv-^ *ort 

2.8 Total Title VII grant (first year only) 

2.9 Total funds for concurrent prograu(s) coopexr.tinc^ vath 
Title VII (;ir-t r3rr) 

3.0 1-If a UNIVEIISITY is \/orl:ing vdth the Title VII prograi':!, 
specif^/ which: Sck^JXp^fi. jShkM. Ccill€.<> ^ 
0-none tOtuJHe<icO ^-VclAc 



0.5 



1- 1 ..0 7- 

2- 1 ,0 

2.2 ._0. 

2.3 .^O 



2-^ ..D^- 



2-5 .„Q. 



2.6 .,jQ. 



2.7 



0 



7 Q 



3.0 
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4.0 SCOPS of Px';0J2CT 

4.1 Jtobei^s of schools involved in Title VII prc^rrari: 

1- one 4-foui^ 0-nct specified 

2- tv;o 5-five 

3- three 6-other 



4.1 



.1. 



4.2 Total nmbei"- of studontn in progra:! A.First year 4.2 A _^iX) 

Second year B .i5l^ 

--111. I . . G. Third year C 

4.3 Grade level of students in progran: number of classes per 
grade and total nuraber of students by grouped grade levels 
(by second year) 

Number of 
Gi^ade Classes 
PS-PreSchool ^ 
K-Kndgtn 

PSK ^^ft^TOm no'.' students PS and K 



Nu?.ber of ^^.3 PSK 4P 
Classes, . A ^0 

c ^ ■ 



Grade 
'7-erade 7 
S-grade 8 

9-grade v 

B TOTAL students gr, 7-9 



1- giade 1 

2- grade 2 

3- grade 3 

4- grade 4 

5- grade 5 

6- grade 6 



6-grade 6 

A ..7.9.. TOTAL students gr. 1- 



10~srade 10 

11 - grade 11 

12- grade 12 ' [\ 

C TOT/iL' Vtudents gr. 10-12 
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4.4 1-All classes graded 

2- All classes ungraded 

3- 'Some classes ungraded 

If ungraded, specify ages or grades grouped together; 

5.0 P.IOCESS VALUABLES - STUDENTS (Sociolinguistic) 

5.1 Students Dominant and Hative language iriteraction and 

cultural affiliation (indicate nuuber of students in each 
category and specify cultural affiliation in box) 
(Circle any inforrmtion v/hich is inferred and vrrite IrlP.) 



1. Total 

Non-English 
llother Tongue 



2. Total 
English 
Ilother-Toiigue 



jl.h^?rJ^l^k^k Ppr^naAt 1^-^ aix;lisi{ paiidnaiat 5.0 

'l . N-E Dom - NKiT , f H.-E-Doa^ ' 

I • : HE do:: 

* I"-21T 



1 T-l 



E-Ddei - HIT 



i S don 



III 



h5. ... 



grace ana total :iur,iber ci sti.dei'.t; 
(by second year) 



Gi:c'.de 
PS-?reSchool 
IC-ICndrrtn 



Nunber ol 
Classes 



7-grade 7 

. . .-^ . . . G-^rade G 

PSK _^C>^ TOTAL lie. students PS and i: 9-grade v 



liuVoer of ^-3 PSK ^ 0 
Classes.. A <f 0 



rCT;iL students cr. 7-9 



1- rrade 1 

2- e:i^ade 2 

3- gxade 3 
ii.-grade 4, ^ 

5- grade 5 

6- grade 6 



10- -rad8 1C _ 

11 - grade 11 . 

12- r:;i-ac;e 1,1 

- TCm students £r. 10-12 



A. A 1-iU.l classes graded 

2- All classes unf^raded 

3- Sone classes ungraded 

If ungraded, specify ages or grades GX^ou;-icd together; 

5.0 P.10CES3 VjL'IABLES - GTUDEiJTS (Sociolinguistic) 

5.1 Students Dorainant and Hative language interaction and 

cultural affiliation (Indicate nuuber of students in each 
category and specify cultxual affiliation in box) 
(Circle any inforxiation which is inferred and ^n-^ite lilF.) 



4-. 4- 



1. Total 

Non-English 
llother Ton^Tie. 



;.'Npn-Iih£iiisi:. bpr4nant ["'.^ aix;lish pptiinapA- 5.0 



h .N-E Don - lEiT 



2. Total 
English 
ilother-Tongue. 



ME c.o:: 



I 8 A 5SoA 



I Total Hon-IInrlish 



Dominant: 



II;, Z-Don - niT 

61 



II Totel En-lisli 
Doiunaiat: 



3 don 



III 



h3. ... 

r» ... 



-^Ocn TI 



a5 4ucVor-5 



pPlir.^iLli/5ii Dominant 
1 IW^ Don N-a^iT 



.1. . .^£lish J^Dpinant 



E-Don 



Hon-English 
llother- ToniTue 



English 



libcaiiiple: a native Spanish speal:er 
j who uses Spanish in most contacts 
1 though he my laiou English 



I W-E Don - SiT 



j2x£Bple: (rare) a native ^njlis:- 
llother Tongue | spealcing Puerto acan child, 
: born in I!e\; Yorl. who retiiins 
to Puerto 'ico and beco::3s 
j Spanish doniuant 
1 
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Ibcanple' a native Spanish 
spealrer who uses Spanish only in 
faiiiliar contacts, and English 
in all pthers; school^ y9yl\^ 
1:-?oq - lI.T- 
^rraiiples: l)a native E. speaking 
acculturated Jirjerican who nay 
or '.-iii^y i^o**^ :aiow a second lang. 

2)a native E. spea!:ing 
i:exican-jt:ei'ican child who has a 
iiiniual receptive ?:Tiowledge of 
Spanish, but has a Latin culture 
affiliation 



5*2 Cultural or Ethjiic identification of target students in prograu 
by nunber and /j of each: 



page 



Indigenous <iaericans: 

A1 IJavajo 
/i2 Cherol:ee 
A3 Other (specify) 
A TOTAL No* of /xiericai: Indian i 



llx^ber 



A1 
A2 
A3. 



P^r Ceut of if inferred, 
Total Students check (%/) 



Mericans of other etlmic bac^i^rounds: 

B1 iiexican-Anerican B1, . 

B2 Puerto-.Iican 32* _ . . . . 

B3 Cuban B3 

34 Other Spanish-Anerican 

(s!:)ecii^) 
B TOTAL No* of Spanish- 

spea!:ing Americans 

C Portuguese-Zoaerican 
D Pranco-Aaerican 
F Chinese-i\nerica;i 
G ISs!:ino 
II I'iussian 
J Other 

I TOTAL nunber of H-SIT target " 
students .Sl«S. 



34 



c 

D 
F 

G 
K 
J 



.55: 



$•3 Ethnic identity of English uotlier tongue students ctlier than target 
population, if specified, by number and per cent* 

^1 ...An^-os 

22 . . I cxc fcs . . . ^ % 

II TOTAL number of 2iT students 

other thaii target popialation . , ^ 



-ERIC 



Students' native language or uother tongue if DIFFS.J2KT 

fron their dcrtinant language* 5*^ Cl. 

(specify) 

Doiiinmrt^lj^^ Different llative Mn-^.uftse i^j^iber Per Cjent 

1- 2nglish ^ 

2- Spanish 

5*5 Students' Doainant Language and Srtent of Bilingualisn 



131 .*c::icu2A-it:e:ican 
D2 Puerto-.dcan 
B3 Cu:>an 

ether Spanish-teerican 

(s':)eci£S') 
B TCTiL IJo. of Spanish- 

spea::ing iiuericans 



C 

D 

G 



Portvicuese-Zinerican 
Pranco-iiiaerican 
Chinese-iSnerica;! 
2Kl:ii20 

Other 



31. 
32 



21 



C 

n 

F 

G 

i: 
*• 

J 



I TOTAL nunber of iJ-3iT target 
students 





< 

/' 





r 

...... f 

(' 

/•> 

Z-' 



5.3 Sthiiic identity of English notl:er tonsue ctudents ether tl.an target 
population, if specified, by nuiaber and per cent. 



-^1 ..A*^fA.o3 



1:0 AIS 



II TGT.\L number of HIT students 
other than target population 



5.1 Students^ native language or uotlaer tongue if DIFFE.Ja;i 

fron their dooinant language. 5^^ Q 

(specify) 

ppuinant Icui^ge. Different ilative Lan'>ua:Le Huiaoer Per Cent 

1- 2nglish ^ 

2- Spanish ' 



5.5 Stiidents' Doainant Language and lirtont of Bilingualisi-: 



Doninant language * TTir.^s***^ 
of students in progra*.i 



iluuber of ilonol 
Students 



ingua^l 



Kuaber 



English 

A i'kierican 

Indian 
Ilavajo 
CheroI:ee 
Keresan 
Other (spec.) 
. Spanish 
Portuguese 
French 
Chineae 
Eskino 
xissian 



not 
spec. 



i.e. 



1?> X 



A2 
A3 



J other (spec.)" 



I'uifoer of students Fdlingual 
to anj' extent 

j not . only listening speal:ing 
. s-jec, comprehension ability 



IIo. 



$0 



llo. 



page ^ 

5.6 ..ecruitonent of Students: 5,6 S 

0 • not specified 

1 English Mother Tongue and ilon English liother Tongue 
Students are reruircd to participate in the bilinr^ual program 

2 " Only W-JilT are required to take prograr^^ EilT^s ^oarticipation 

is voluntaiy 

3 Both ElIT and :i-aiT participation is voluntary « /^-^ Q/«r!n-+-5on 

4 - Students selected a&corSin^ to some criteria-^ of project Cin^|ddit^on to 

5.7 Proportion of T om pupils in project area: see Chart C 5^7 

n*s*-not specified on the ciiart 



5*C CoH 



oramunity Characteristics tiar!: ally that ap-oly) 
a if more than one category, indicate percent f 

i 

■ i 



or 



each) 



1 

9 - 



inner city-ghetto, barrio 

roajor city 

3 ^ small city, tov/n or suburb ' 

A ^ iTiral , farm ' " ' ' ' % 

5 " other (specify) 
reservation 

5.9 A. Socio-economic status of N-EMT participating students 
(indicate specif:;: percent of lou SIS) 
B. Average family income, if mentioned 
n»s. .not specified 

5*10 Socio-econonomic .status of lilT participating students 
(indicate specific percent of lov; S2S on the blani:) 
n.a. - not applicable (no SIT) 
00 - not specified 

5.11 Proportion of migrant students in project 
(indicate specific percent) 
^ n,s» - not specified 

^ 6.0 SOCIOLIIIGUISTIC SUr.VHf 

^.I Project states that a sociolingaiistic survey; 
f I for II for 

f lI-miT i;;roup ZSx group 

I 1 was made 

I 2 vail be made 

f; 0 mentioned 

ERIC 0,2 If a sociolinguistic survey v/as or uill be raade, 

marl: all groups included: 



5.9 A. 



5.10 



5.11 



5.1 1 0 

11 ::o::: 



6.2 1 

II 



ha 



^o.puuliy Jharacteristics (;;ar*: e.lly th< 



if ir.ore thai: or.e category, indicate pefb^ent for each) 



3.C 



1 " inner city-.'^hettc barric 



2 - 



i 



major city 



3 sraall city, tovm or suburb * ^ <i 

A * iura?. , farm ' ' ' ' % 

5 othjr (specify) 
reservation 

5.S A. SociO'-econOiiiic status of H-EMT partici^Dating; students 
(indicate specific percent of low SJS)* 
B. Average faiaily incoiie, if uentioned 
n»s. ^not specified 

5.10 Socio-econonomic status of illT -^articipatinrr students 
(indicate specific percent of low SI£S on the blan::) 
n.a. -not applicable (no lilT) 

CO -not specified 

5.11 Proportion of raigrant students m project 
(indicate specific percent) 

n»s. -not specified 

6.0 SOCIOLIIIGUISTIC SU'VSf 

6.1 Project states that a sociolinguistic survej'-; 

I for II for 



5.9 A. 



5.1C 



5.11 



6.1 I 

II 



0 

0" 



6.2 I 

TT 



1 was raade 

2 v/ill be uade . 

0 not mentioned 

6.2 If a sociolinguistic survey v;as or i.all be ::iade, 

inar!: all groups included; 

I N-a-iT II i;:t * 

1 parents 

2 children 

3 teachers 

A- comunity 

5 others 

(specify) 

6.3 Langua:^-e dominance of II-JIIT groups (checl: A parents ^ D , . children, C . teachers) 

\/ill be determined by the extent each language is used in different donains 
tlirough various neans of comunication. 

e.g. specify extent descriptively: never, sonetL"iies, al;;ays 6.3 A ^ 



USE WCi;-2NGLISH LAITG. 



DaiADIS: 

1 Iloiae 

2 Church 

3 School 
A l/or:V. 

5 Socializing 

6 lleishboihood • 

7 f ilu-TV-radid* [ 

8 liag-azines nev.te 

9 Otliers 

(specify) 



USE EilGLISn 0 

LLSTEi:iNG SPliuTIlIG 'iE/jDlNGiUl^^^^ "SiSblKG 

-! - . . 



u.iiTi: 



G ; 



ERIC 



6.6 



6.7 



6.8 



-''x.cioli::^v.ictic awivcr inc^Aidos itc::c covering: 

!I-I3iT parents^ attitudes toward roaintenance of child's 

N-21T in particular domains of use or complete sliift 

to English 

1--yes 

0-no 

SIT parents* attitudes toward their children's learning 
of the language 
1 --yes 
0-no 

Children's own attitudes regarding the second language 
they are learning and the spealcers of that language 
1 -yes 
0-no 



II 



6.4- If not included in survey, how was student's language doninance I W *^ 

determined? I II 

1 - inferred by use of surname 

2- established by formal testing of stvdents 

3- assessed by iufomal means (specif^'- how) ^ 

4. -not mentioned ho\r laii:nia"*o doiiiiiance was 

c:3toi: •L:t3d ^ ^ - 

6.5 SociolingyiistjLc . Svyyey iflcj-ydes : (check all that apply) 
An analysis to determine if an interlanguage exists 
in the community, (e.g., a mixture of two languages 
vfhich serves as a single system of communication for 
a group of people). 
1-yes 
0-no 



6.5]rLCL_ 



6.6 



6.7 



na 



6.9 



If not included in survey hou vere parental and/or 6, 

comuni-ty attitudes toward N-SIT aaintenance 

determined? 

1- will not be assessed 

2- id.ll be assessed, raet!iod not specified 

3- has been or i;ill be assessed by method other than 
sociolinguistic survey (specify how), pg^r .1 r>7.'^;!![!'.S^^ 



ERJC 



6#10 1-After sociolinguistic suarvej'' is made^ how does it influence 6.10 
program? (specL^y) (e.g. transfer or naintonance instxiictional 
programs) 
0-not mentioned 



t^'ioup of people), 
0-no 



6.6 I.'-]2aT parents* attitudes toward raaintenance of child *s 
N-aiT in particular domains of use or coraplete shift 
to English 

1-yes 
0-no 

5.7 SIT parents* attitudes tovmrd their children's learning ^^•7.(19f'^, 
of the language 

1 -yes 

0- no 

6.8 Children's own attitudes regarding the second lannaaqe 
they are learning and the speaicers of that language 

1- yes 

0- no 

6.9 If not included in survey how \/ere parental and/or 
coiaiiTinity attitudes towaid il-ZilT naintenance 
determined? 

1- v;ill not be assessed 

2- will be assessed, iiietliod not specified 

3- has been or will be assessed by riethod other than 
sociolinguistic sxirvey (specify how)^|^rJyr^ 



6.10 1-After socioling^iistic svcrvey is nade, how does it influence 6,10 Ji[}_^ 
program? (specify) (e.g. transfer or iiaintonance inytiuctional 
prograias) 
0-not mentioned 

7.0 STAFF SELECTIOH 

7.1 Linguistic background of project teachers, by nu:.:ber in each category: 
(indicate non-English language in each bo::) 



1.^^ LangTiage dominance not specified 

"..yi. Hother tongnie not specified 

^. not specified v/hether monolingual or bilingual 



NEMT 
II E Dom 

jj E Dom 

Inemt 








Ifc 







A Total Hiaaber 
llonolinirual 



B Total Ilionber 
Bilin£,Tial 



Total IKz-Coer 
of Teachers 



(if any information is not 
specified, cross out that 
heading: and conplete the 
rest of the cliart) 



7.1 



I A 

I B 

II A 

II 

II; 



No. 



h A 111 



A 
B 
N 



4!- 10% 
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7.2 Linguistic backgroimd of project aides or paraorofossionals> bv nmber; 



(indicate non-English language in each bo: 
L anguage dominance not specified 
M other tongue not specified 
Not specified whether monolingual or bilingual 



I N-E Dom 
N-EliT 

II E Dom 
EMT 

II E Dom 
1 N-EiiT 



A Total Number 
Monolingual 

ti 



(if any information is not 
specified, cross out that 
heading and complete the 
rest of the chart) 



A Monolingual 



B Bilingual 



7.2 



I A 

I B 

II A 

II B 

II-A 

II 'e 
1 



No. 



— — 

N _SL 



B Total Number 
Biline 



i^al 



N Total Number 
of aides or 
paraprofessionals 



7.3 Language (p) used by bilingual T^rprtran tQacliors: 
(Mark all that apply) 



yual T^rogran .tQacliprs : 7 . 3_ 



1 - Bilingual teachers teach in only one language 

la-Bilingual teachers who teach in only one language teach in their 
dominant language, whether that. is their native or second language. 

Bilingual teachers who teach in only one langtiage teach in their 

native language: 

lb-only if native language is also their dominant language 
Ic-even if native language is not their dominant language 
1-0-not specified 

2- Bilingual teachers teach in both their native and second language, 
regardless of which is their do minant language. 



0-language(s)u8ed by teachers not specified 

7 . U Language(s) \xsed by bilingual^ )io-r:ui >,ic Ios or para:D:-'o rc::sic:ioJ.s ' 
(iiarlc all that apply) 



ERLC 



1 -Bilingual aides instruct in only one language 
1 a--Bilingual aides who instruct in only one language teach in 
their dominant language, whether or not it is their native 



t'ilin/yurl ^vidos, who insitmct in onl^ 



".nr. 



language. 
bccich in their native 1 



II S Don 

SIT 

II E Don 
M-EIT 



A Total Ilianber 
Honolingxial 

D 



II « 

II B 
11^ A 

II 'e 
1 



— \/ 



B Total Nunber 
Bilin« 



i ^ al 



K Total Nunber 
of aides or 
paraprof essionals 



100 



7.3 Language (s) used by bilingual oror^raa tca cl^org.; 
(Ilarlc all that apply) 

1 - Bilingual teachers teach in only one Icmguage 

la-Bilingual teachers v;ho teach in only one language teach in their 
dominant language, v;hether that is their native or second language. 

Bilingual teachers who teach in only one language teach in their 

native language: 

lb-only if native language is also their dominant lang\iage 
Ic-even if native language is not their dominant language 
1-0-not specified 

2- Bilingual teachers teach in both their native and second language, 
regardless of v;hich is their dominant language, 

0- language(s)u8ed by teachers not specified 

7. A Language(s) used by bilingual_ )io-'i-:u i ..jdos or para:3-o rccs:ic:v:J.s ' l.l ^ 
(liark all that apply) "^^ "^^^ 

1 - Bilingual aides instruct in only one langxiage 
la-Bilingual aides who instruot in only one language teach in 

/their dominant language, whether or not it is their native language, 
filingurJ. c.ldos who instruct in only ono Ic-nr, tc:;ch in their native lang, : 
lb-only if native lai2ucf:c is .Jco thuir dcriincJit l..:i:^,.f c 
1c-^v. r. if ar.tivo language is not thoir douinaiit language 
1-0 not specified 

2- Bilingual aides instruct in both their native and second language, 
regardless of which is their dominant language. 

0-lang\iage(s) used by bilingual ivi a:'.c:,:G :\ot crioctited. 

7«5 Cultural affiliation of teachers, aides, pre .1ect director and evaluators by 
number an d percent (Ilaric all that apply) Specify cultural affiliation. 

A. Teachers No. % B. Aides No. % C. Proj. Director D. Evaluatcr(s)No. 

An^lo 



O-not specified 



7*6 Sel_ectipn__of- ^^^W^X ."^.Q^c^^eys. Sioiii locals cpminiit^^ 
0-no"t specified ^' 

HiLiber of N-IilT program teachers fron local community 
and % of total N-£iiT teachers. 



pa/je 
7-6 No. % 



^3 — 



7.7 



B 



Kmber and^ Pj^^ojrtio^^^ teachers^ and aides^ of sai'ie ^•7 
cultur^^ lI-aiT sjtudent^sj, 

indicate specific percent on the blan!:, or 

if specified descriptively, 

A = teachers f^!!^ 
B — aides n 

4.-1110 st 

5-niore than half 
0-not specified 



c' 



Jo. 
i AO 



7.8 



^t 

^3 



Teacher^Qu^ai^^^ - Training and o:.-porioncc prior •orojoc+ no. 's 

(indicate nuiiiber of teachers with each qualification, 7-9! ^ 

if given) 
n.s. -qualifications not spcified 
0-previous courses not specified 

I. ^ teacher must neet a specified level of language proficiency on a 

standardized proficiency test of the non-English language tlirough 

which (s)he vail instruct 
2... ... teacher must meet a specified level of coraiiunicative competence in 

the non-3nglish language determined by a structured inte3rvie;/fluency 
3. previous teaching through N-2tIT (in country where it is a native^n^-tive- 

language, in Peace Corps) 
A. previous teaching in local are^live in the co:i:iu:iity pe^ence 

5. courses in N-SiT language structure and usag^ lin^juistics or FL trainin 

6. coui^ses in II-E literature' or, literacy in Spaiiigh " 

7. :uust be bilingual 

-8. any previous education through r'-SIT/contont of coui'sos learned tlirou'vh 

courses in teaching 2SL/audio lingual approach 
10. courses in methods of teaching N-3iT language/lanriiage develoxient 

II. ^courses in methods of teaching content (e.g. nath;in H-3IT 

12. certification in ESL/or e:qDerience teachin:, 2SL 

13. certification in teaching H-2iIT 

cross cultviral courses 

15*_-. courses in the cultural heritage, values, deep cvilture of il-aiT or 

16.,. other qualifications, specify travel 



8.0 STAFF DEVSLORiEL'T 



ERJC 



8.1 A 

b" 



O-No staff training aentioned 
S'l .The. project. iA.o.fferin^ trg.ini.ng. for teaclier.s A. For S. For Pcrc.- 



5-nore than half 
0-not specified 



7,S 



Tcapher_Qu?^ - Training and cr.-pcrioncu ^^Tio'^ifi rx^ojcct 

Tlndi'cate nuinber of teachers with each qualification, u •o 

if Given) 

n.s.-cualifications not spcified 
O-previous co-urses not specified 



no« 



1. 

2.. 
3.. 



specified level of langiiage proficiency on a 
Lency test of the non-English language tlircugh 



teacher iiust meet a 
standardized proficiency 
which (s)he v/ill instruct 

teacher must meet a specified level of cor:iiuuiiicative corapetence in 
the non-2nglish language deterriined by a structured intervie;/flue:ic-/ 
previous teaching; through ll-SIT (in countrj-' v;here it is a nativo^tiv^^ve- 



potence 
7^ trainin 



language, in Peace Corps) 

4. previous teaching in local ax^e^live i:i the co:i::u:zity 

5. "[^ courses in IT-H!T language stx-uctua-^e and nsag^ linguistics oi- 

6. courses in V.-Z literature' or; liteiacy in Spdiiigh 

7. iiv.st be biliiijual . 

C. any previous education through r-iiia/coiitent of coin^sos learnec'. tiarough 

9. courses in teaching ZSL/auclio liiigual approach :'-.i.T 

10*. courses in methods of teaching M-I5iT language/laiavLiage cleveloprient 

11. courses in methods of teaching content (e.g* nathjin W-E!iT 

12. certification in ESL/o*^-* e:qperiencG teaching;,' TJSL 

13. _]^^ certification in teaching N-2iIT 
1/^. ^ cross cultural, courses 

15^111 courses in the cultural heritage, values, deep cultui'e of 11-311 or 
16. other qualifications, specify travel 



8.0 STAFF DEV2L0PIIELJT 



8.1 A 



r> s 



O-No staff training laentionod 
8.1 l^e^ prplect is^of A. For 3. For Para- 

^iAJPP^ Pi'4'l^ip/PAsionalG injthe fpllpwin;; arpas; Teachers pi:?i^:Gsj£im^^ 
(nark all that apply) " 

n.s. -Training indicated, but nature not specified 

1- 2nglish as their second language 

2- The teaching of ihglish as a second language 

3- X as their second language ,^ 

4.-The teaching of X as a second language ^ [ 

5- iIethods of teaching other acadenic subjects 

6- licthods of teaching other acadenic subjects 
in X language 



stated --.oals^of teacher trainiii;^ are : 8.2 I I I j 5^ 10^ 



1- Understandin"' of socio-culcural values 

2- Cross-culcural training 



Students 
-I N-EIvDC II El^r 



anO. practices oi . y 



3-Sensitivitv to ethnocentricisia and linguistic snobbei^/ 
l^-ia;areness oJ the socirl-eniotional development oi ' 

5- Sorabe^Cies for accomodating the different learning 
styles o:r 

6- Stra begies for cognitive developKjent of 
^-Strategies for reinforcing, the self-esteen of 



^-Methods of cross --cultural teaching or teaching the 

bicultural component 

9-Pornialation of pupil performance objectives 



30-Methods of evaluation of pupil performance objectives 
List specific courses if given (or Xerox and attach) 





FRIC 



8.3 Methods of Teacher Training : (Kark all that apply) 

1- covirses 

2- experiential, teaching supervised by nastcr teacher 

3- workshops where teachers offer suggestions to each other 

A-use of video-tapes of teachers for feedbacl: on ho\t they are doing 

5- cross-cultural sensitivity training, t-groups 

6- interaction analysis (e.g. Flanders systen)' 

7- other (specify) 

8.-4 Pyo . jeQt prp vjte.>:el^sgdjj^_t^^ paraproffesion- C.A 

ais_f°r_J ojM. le sgpn planning: : 1-yes 0- not mentioned 



page 8 
8.3_J2l 



1 



c 

1^ 8.5 g£Qiect provides for paraprpf eggionals t o Teceiyes:rriJT^xnr-ra^ 8 5 I 

ioward evejitim^ 0-not mentioned 

Hov/? (specify) 



8.6 PargOTpfessiona^ 




1 -teaching whole class 
f\vA^ 2-teaching snail groups 

3-tutoring individually 
r- j ^--clerical 

k>^' 5-contributing to bi itdtural component 

fi^^ 6-liaison with parents cD^^^eA 0. p^^o^.vVtT'ivJiS^ c}r.l\<L' 

^'^ ro v pr o ief? t t <§&c]sszsL^^j2m>.2i9£^^mX^^, siv^iUsr.'. 8.? a 7 

(mark all that f^r^■n^^r) A for teachers B for aides - — - — 



(mark all that apply) 

0- not specified 

1 - University faculty J^' 

^ir^«^ 2-project«s Ifastex- Teachers ' ~~ 

3-project's teachers ' 
Cvoci A-other (specify) , 

8.8 KuEber^.Pro2ortipn_^^^ 

a^e: '-^ — 

1 - bilingual 

2- bi cultural 

. 3-N-afr (specify background) 

8.9 Ti;adjijjig^j^2£2yJ-ded; 

1 - during a sunmer session 

2- during the academic year 

3- other (specify) 



no. 
8.81 i 

3 



/DO 
I5Z> 



8.S 



8.10 artent of tvainin p:; 

A 1-appro::iiiiately eciuvalent to 
coliego course 
2-Eiore than one course 



3 (indicate no. of houi^s) 

6 monthly 

7 bi-raonthly 



8.10 



6 

7. 



^•S Project pro vides for •oerapr ofess ional s to rece i ve courso cr edit 8,5 

towa rd eyentvial certification : 1-yes 0-not nentioned 

Ho\;? (specify) ^ 



iltviral component . . 



^•^ Par e'orof essi onal' s role; 

1 -teaching v;hole class 
^{vA^ 2- teaching snail gioups 

3-tutoring individually 
P I 4-clerical 

5-ccntributing to bi:ultiiral coinponent 

how ? Ai(^gs eock 

pl3 6-liaison with parents 

P*^^ . 7 

' 8.7 T^aiiujagJioi^ 8.7 A 

(mark all that apply) A for teachers B for aides 3 7 

0- not specified ^ 

1 - University faculty 

2- project*s ikstOi: Teachers .^"^ ^ 

3- proj Oct's teachers 

tv^vl- 4-^ther (specify) *' ^ 

7' ^rp^ec^ •O'^ relator y no. Jo 

p 1° 8.8 Number an d Proportion ^f^J?erspnnel_ ;{iyin^, teacher training, who 8 . 8 ^ ^ /DO 

are : - 2"| " 

1 - bilingual 3 

2- bicultural 

3- N-Eiffi (specify background) 



8.9 Tj^aipipg: is^prpyided: 

1 - during a sumer session 

2- during the academic year 

3- other (specify) 



8.10 Srtent of trainin;;; 



Al-appro::iinately ec.viivalent to 
Collegj coiirse 
2Hiore than one course 
3-'less than one course 
A-other (specify) 



3 (indicate no. of houi-s) 
5 weo:dy 

6 nonthly 

7 bi-iiionthly 



8.1c 

7 



or: if specified descriptively, indicate: 

0-not specified fc-nost 

1 -100^ 7-nany 

2- iaore than 75^ 8-fev 

3- 50-74-^^ 9-other (specify) „ 



no. 



8.11 I / Oti 



9.0 TEiiCHERS* ATTITUDES 



9.1 Teachers 'attit udes ar e asses sed: (Wark all tliat ap;:'ly) 
0-not mentioned 
(^1^ 1-to N-aiT language or dialect 

2- to N-JMT students - expectations of achieveiient 

3- -to N-aiT culture 

4.-prior to participation in bilingual project 

5- after project training 

6- after participation for a period of tiiie in project 

7- through a questionnaire . ' . • 

8- other (specify) 



10.0 STAFF PAm:MS 

10.1 staff patterns; (uar:: vll tl;at apply)l0.2 Staff; 

0- not specified 

1- teaii teaching 

2- cluster teaching 

3- shared resource teacher 

4- other (specify) 



1 -bilingual teacher 



10.1 
10.2 



2- 3SL teacher 

3- bilin3^vial coordinator 
^-aides or paraprofessionals 
5-consultant psychotherapist 



pace 9 

o 



or guidance counselor 



5-other (specify). 



10.3 Aveiyge nmber of pupils^ j?ejr clc.s s : 
0-not specified 



10.4 Average, number of, aides^ pr^2ayaprpf^^^ per. plasg.: 

0-not specified 



\ 0-not specified 



10.3 3P 

10.4 

10.5 



^1 15 



10.6 iipecied aide^ to. SE^ils Jmip^ms t ^if? i cu^^y^ inJUajpi^^^ 
is, £iven : 

by: 3- teacher 

4- special renedial teacher 

5- paraprofessional 

6- parent tutor 

7- older student tutor 

8- peer tutor 
S-not specified 
10-no special help given 



10.6 



1 - individually 

2- in siiiall groups 
0-not specified 



11.0 INST.IUCTIOIIAL C01JP01®!T - DUlJlTIOII ;::D SITIilT OF BILIKGU.U CO^rOIlSI^T 



11.1 Duration of Bilingual Education (policy) I II 

N-aiT languape vill be n ajjitaXnM Al^. PXQ^^^ iX)i: lil EOh 

(inarT: all ttmt applyT** lEIH Et-S 

0- not specified hoM long 

1- as the alternative langiiage of learning ^ 

for as long as desired 

2- as the aedii-n of instruction for special 

subject imttGr (e.g. cultural heritage) 

3- only for the length of tiae necessarj' for ^ 

the acquisition of sufficient English to 

perait learning of acadenic content at an 
acceptable level in English 



ns 



11.1 I h$ 
III 



11.2 How oai^y.y eajrs. does, 'project, sU.%q, .i.s, p2 tinpl. f o.r. insj$:iic ti on 11.2 
Aoini-|»*X.S-'pW! Xl^'PPS)^. il-^SR^lpi'i.SJ'Af'e. ^. continue? 



0-not mentioned 



10. U Average, number of aides, pr^ PfiTftpypfps-sipnals, per^pjas^j 
C-not specified 



10, 



10.5 AyeA'-^gis.iMxb.eA^pJ^Il-i^ 
!p S 2i"P/pssipnal^J.^ej^jcia^^ 
1 0-not specified 



1 - individually 

2- in siiiall groups 
C-not s'-iecified 



^1 l{ 



10.6 ii:<ej: ial^ .^ide^ to, pupits X^wii^^. Pii? t. dif f J.^culjty^ inJLearning 
is. ^iven : 

by : 3-teacher 

A-special reiaedial teacher 

5- ?araprofcssional 

6- parent tutor 

7- older student tutor 

8- peer tutor 

9- not specified 

10- no special help given 



10.6 



11.0 ihst.;uctio::al coij>oneI'!T - bu.jitioi! :::d siiu^t of BiLiiiGu/iL cojiPOiisi^T 



11.1 Duration of Bilingual Education (policy) 



II 



(inar): ail that apply)~ " * ^ i^iff kj.^t 

0- not specified ho\; long 

1- as the alternative lan^iiage of learning 

f-or as long as desired 

2- as the inediiu: of instruction for special 
subject iiatt^ir (e.g. cultural hcritai;:e) 

3- only for the len^-th of tiae necessar;- for 
the aciiuisition of sufficient English to 
per^iiit learning of acadenic content at an 
acceptable level in English 



11.2 IIpKS^^Py.yjears^ does pi\ojecjt^ s.V^'P. M Pl^tip^xL, for Ms true t ion 
for IV.^iT £rpup. tlirpugji ll-^lX lAi\£]^5P. tp. continue? ^" 



P ^ 0-not liientioned 
P I ^ if for a particular nuraber of years: 
' 1 2 3 0 6 7 C 9 10 11 



1?. 



"l 



11.1 I h$ 

III --5^-- 

11. .-2 .3.^. 



(if specified in terns of a condition, please state it - 
e.g. "if a child begins learning in U-IliT and English in Pre-K, 
H-IiiT instruction should continue "thi'ough high-school") 



-1 = 



Duration of Bilingual Education (in practice) (llaric all that apply) 

11 '3 rLCj^pnd laiv^ije_le^^ which grade: 11.3 I It 

code; 0= K.A. (if no Zk'TS) ~~ II (ij^' 

0 ^ 13= 1it= III* i\i 

'ill i each grouT II. A. Pre-i: K 1 2 3 4. £ 6' 7 8 9 10 11 12 

f I r:-ii m-i ' ^ 

iiEDOu ■ / ' 

III .; DoiVie-iT ■ ■*■ ji ' ~ * ■* ■ ■" 



ERIC 



ERIC 



r 



I .. -• - 

II - liTC... ■•■ • 

III >DOll/NliiiT.. ... 



code: 13=Conene or UniversiV.(Otlicr ?l 

li^Federal, State, or Pi-ivate Vocational 



irofcssionsT training) 11 .A I . .T . 
ational Jot tTciiiiing 11.. I 



11.5 h 

11. 



11.6 ,j5.^. 



11.5 SecppA iapfiuai^e- i^-'^-^^'^ .^^^Ash dpi4naat .stud.entp. i^. 
projected th.-pugh £2^d.e : 

code: no 2iT specified 1 2 3 4 / e / 

II aiT ' ... — ■ 

III. H-Sfr/^ Doa . ... --• - - 

11.6 J^asBJiit^At^^rAti^^^^ 

sguientA is.£a:piecM. ^^P^^^ 7 ft c io 11 12 

0=not specif ied/Grade 1 2 3 A 6 7 G . 10 n 

11.7 Tae amount of instructional tine in and^;uo^^ t:.eir native l.^ge 
per iay for H-an* students are K~ domnant is. 

code: O=not specified nFuath s = science ss = social studies 



mn. per day Total llin. per 

of insU-uction day of any 

iiffsaeiuirJl^..^ iasLtxyc.tjm-... . . ^ 



11.9 

of time per day 
ingtapiietic& 



'-I^ 2! 

it 

7**.'.*." 

Of • ••• • • 



10.. 

11 

12 



.. ..... }^..^.^. 

M..fs... 



4- 



11. C 

Subjects taught 
in native lang. _~ 

^fP^-^"'--^^--" 

k^a.-rftS-P. 

2 

3 

■4. 

•••::::6 

7 

l8 

's' 

10-. ■ 

u . . 

12 



of 



80^ 

nSoaV 



]^ \o 7^ ^ of instructional ti:ae in and through tl.eir native language 
n.iu ine aao g^^g^^s «lio are Ito^jlish dominant is; 



1 1 . i -i^pccpd .l2J3£:uaiie lo.amin^^ S.oy, .^xJLicl^ A-A^A^tt s/vude.ap. i^. 
:^2pjocted thrpugii fyade: 

00 if 0 not grades 



cocc 



no SiT specified 1 2 3 A 5 6 7 8 S 10 11 12 



_ _____ 

III. Il-nff/i: Dora 



students is. ^'pj cc ted thixiu^h. ^j^de 
O=not s'peVif iedT&ade l' " 2 * 3 4^ 



11.6 .3. 



crac 



6 7 G 



10 11 12 



11,7 Tlie aiaount of instructional tiao in and thiou^h tlieir native la;;£:uago 
per day for iI-a*T students \;hc are K-Z douinant is; 

code: 0=not specified iiFuath s = science ss = social studies 



11*7 

liin. per day 
of instiniction 



11,9 

of tine per day of 
inateucticfi 



Pre 



11.8 

Total 1-iin. per Subjects taught 
day of any in native lang. 

.tliw>JifiSUbiil7...„Uxjaja:^^ ^o^J^ V-rMS. 

y ^ L _ _ _ _ ^' _ 

i:.^xh rA2^ P ' . , i.^jQ -rfrS-P 



2i. 

r. 
u . 

5.. 

s . 

10.. 

n . 

12 



•fvS ,.a.70 



2 



4 

:::::v:::.f 



7 

•9' 
lO* 

U' 

12 



11.10 Tlie amount of instructional tiae in and through tlieii native language 
for il-HiT students wlio are ai:ilish do:dnant is; 



-SoaV 



1 

2 



code; 0 = nov specified I!. A. = not applicable, no H-SiT, Z don students 



11,10 

;iin, per day 
of instruction 



Total iiin. per 
day of ax^^ 



11.11 

Subjects taught 
in native lang. 



11.12 

% of time per day of 
instruction 



.td>rcp£h 11-331 ;ij)^tn^XkoA , .tiiyouj^h. ii-aiT 



^.Jt:7J9. 



c 

6 '■ 
7 

10 

11 

12 



^ .. 3 



^ 



..8 

..S. . 
10 

; 11 
5.12 
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pare 11 

11.13 1 -??P£i'Pi\ is. one.-J5^y - only non-English liothei- Tongue 11.13 .j 

students (including N-SIT-English doiainant). Ensl-sh 
Ilother tongue students do not receive instruction in 
a secouc. language 
0-no Snglish ilother tongue students 
2-2 way - EiZT learn the second language 
11.H The aiaoiint of instructional tiv^e in ead t'.;vough their second language 
for pupils who are native speaicers of English is: 



code: 0 = not specified N.A. = not applicable, no English IIT students 

11. U 11.15 11.16 

ilin. per day Total min. per Subjects taught % of tine per day 

of instruction d^ of any in second lang. of instruction 

tjirpujiJi N-IiiT jiistruction _ . ttopuc^h _N-£liT _ . 

1 ...S M- 1^5 Pi7i?. kui i-.u, r^... k \sH>.Ky. | X . ., . . 

2 ,. s^.io.... un^r!^,h}Ah'CfiZ . »r>-^ 

2 .-. ,3 

u : . . . ... :4 ... .. 

5 . 

6 ' 16 

7 : i. ., .7. 



8 • ., :8 

^ • ... : .s. 

10 I ., 10, 

11 1. .11 



.1 . 



12 



11.17 lliSLed^ pr^ separate laii£ua£e, P^age, bjr teapher aiid/or aide 11 . 17 ^i^j3. 
in tlie classroau (loarl: «11 that apply) 

O~not specified 

1 - languages are never ni::ed by either the teacher, aide or the 
pupil in ar^r one class period; only one language is used. 

2- the second language is used exclusively by the teacher,aide 
and pupils during at least one portion of the school day. 

\ 3-the teacher uses one language exclusively vdthin a class period; 

^ pupils .are allowed to use either native or second language. 

f Z.-the teacher uses only one language; however, the aide or para- 

1^ professional uses another during the saiie class period; students 

# nay use either. 

I 5-the teacher reinforces any conversation initiated by the child 

throixgh the use of whichever language the child has used at the time. 

6- constant switching fraia one Icinguage to another by teacher during 
lesson. 

7- the teacher uses English and the paraprofessional then translates 



ERIC 



of instruction day of any in second lang. of instruction 
tiirpuj;h . . . . • J-Astnactipn ^ thrcuxji N-ii.T 



1 

2 

<^ 
k 

5 
6 
7 
8 
S 

10 
11 
12 



^ . 

6 
7 
8 

c 

10 
11 
12 



11.17 Ifeeci^ p.r separate^ 'k^E^S?. l^sa^e. by^ teacher ^axid/px\ aide 11.17 f^t^j^ 
in tlie classroon (marl: all that apply) ^ 

O~not specified 

1 - languages are never ui::ed by either the teacher, aide or the 
pupil in any one class period; only one language is used. 

2- the second language is used exclusively by the teacher, aide 
and pupils during at least one portion of the school day, 

3- the teacher uses one language exclusively vathin a class period; 
pupils .are allowed to use either native or second language. 

4- the teacher uses only one language; however, the aide or para- 
professional uses another during the same class period; students 
nfiQT use either, 

5- the teacher reinforces aiiy conversation initiated by tlie child 
through the use of \;hichever language the child has used at the time. 

6- constant switching froia one language to another by teacher during 
lesson, 

7- the teacher uses 2nglish and the paraprofessional then translates 
the sane material for 11-211 pupils. 

o-otlier (suimarize) 



12.0 ilETHODS OF SECOND LAIIGUAGE T2ACHIHG 

(ilar!: all that apply; sone projects nay use a combination 12.0_^{k^ 
of nethods) 

1- Audio-Hngual habit sliills or behavioral approach. Siaphasis 
on conmimication. Includes contrastive analysis of sounds 
(uTiits) in both languages by teacher iind students, student 
repitition of tapes and/or fluent teachers' model sentence 
patterns until responses are automatic. Structural drills and 
dialogues are systematically presented. Includes direct as- 
sociation between object and vrard in second language in a 
sequence of patteras learned in complete sentences. Inductive- 
generalizations drawn from examples. 

2- Transfpjq:mt^^^ 

Acquiring an understanding of the structural patterns or 
grammatical rules of a language. 
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2a-iuductive -generative approach: throuf^h listening to coanuni cation, 
perhaps oi' peers^ and attempting tlie ne\f langiiagc in situations which 
call for the student to generate sentences - test his understanding* 
(the way native language is acc^xxired) 

Includes direct association betv/een object, picture or action and 
word in second language • 

2b-deductive . - the cognitive code approach: through initial fonaal 

study and analysis of graismtical structures, then applying them tlirough 
examples, i.e. ans\;ering questions, or transfoxnlng affirmative sentences 
to negative, declarative to intenrogative, active to passive* 

^^rar^ mr^ - Traflpj latipn, ilethod 
Foziaal study of rules of grammar and translation from first language 
to second* £hpliasis on reading in second language rather than xising 
it for oral communication* 



13.0 DCmmiT AKD SECOND LfJfGUAGE SHLLS SEQUEHCE 



AL-H^ Language Skills Sequence 

(^Audiolingual liethod: listening, spealcing, reading and writing) 



Ncn Ehg dom 
^tudentp. 



A in dom 
lang 



B in 
second 
lang 



II 

Eng dom 
students 
A in dom B in 
lang second 
lang 



0 = not specified 
(Use not applicable 



(n*a*) if project lias no Sng* dom. students) 



13»1 Second language listening-spea3:ing 
skills are learned: 

1 - concurrently with io:.iinant lan^uane 
listening-spealcing sicills 

2- af ter a specified level of co2Q5e- 
tency achieved in listening-spealiing 
skills in cloninant lanj.-uage 

3- a specified period of time after 
listening-spealdng skills in donineait 
languaf?*^ taught 



13.1 IB 

IIB 



X 



13*2 Ali'I seq\aence followed: 

1 -Listening-speaking pix>ficiency 
precedes introduction of reading 



13*2 



u 

IB 
IIA" 
IIB 



Foxiiial study of rules of greiazaai'* and translation from first language 
to seconds Bnpliasis on reading in second Ifitnguage i-ather than using 
it for oral coimunication* 

13*0 DCiaiLUIT .UT) SECOin) L/m-AGE SKILLS SEQUENCE 
AL-H^ Language Skills Sequence 

(^Audiolingual riethod: listening, spea]:ing, reading and yriting) 

I II 
Non Eng dom Eng dom 

st uden ts, students 

A in dora 3 in A in dom B in 
lang second long second 
lang lang 

0 = not specified 

(Use not applicable (n.a.) if project lias no Eng. dom, students) 
13#1 Second language listening-spea3:ing 13.I IB^ ' 



sl:ills are learned: IIB J 

1 - concurrently with io:.iinant lanroiar^e 
listening-spealdng sliills 

2- after a specified level of compe- 
tency achieved in listening-spealdng 

skills in doranant lanjiiage 

3- a specified period of time after 
listening-spea!:ing skills in donincait 
lanffuapA taught 



13.2 lA, 

13,2 ALII sequence followed: IB 



1- Listening-speal:ing proficiency II A. \ 
precedes introduction of reading JX ^X. Jl^ IIB„J 

2- ?^ading is taught concuirently 

with listening-spealcing sldlls 

3- Leaming to read overlaps learning 

of listening-spealcing skills ^ 

i^-There is some overlap bet\/een 

learning to read and i-o write 

^3.3 Listening-speaking proficiency 
determined by: 

1- ueasure of listening-spealiing 
proficiency 

2- inf ormal assessment by teacher 

13.4- Second language reading sicills 
are leaxmed: 

1 - concurrently with learning to read 
in dominant language 

2- -af ter a specii'iea xevel of doninant ^ 
langxiage reading competence 
achievement 

3- ^ specified period of time after 

IGarninc to read in dominmit language 
(e.g. a specific grade) 

4- bef ore leamins to read in dominant 
language 




^sjlAs dua liable- "^ov^ 



k-e^jv Oom-j4o more. Hkah >Hc nrejui ^ 



aooL"\\o.U«' ?or \in>sVru cV\Ona V \ry>c\'l€r i«\s will te. 
•Vo i'rir>^root. cencto'V •^rrr>Ou'V\Or\ 0«>r\^ VolX«^va_a.<^^ 



^^oiP GroAe \- £v^o - ix>yv^ - tacV> fvriV «ra<^e cV^Wi Uj v \\ 



13*5 lleading is introduced: 

A-individually, lAen child is ready 
or at a specific time during grade: 



Non Eng don 

students 

A 

don second 
laxig lang 



II 

Eng don 

gtude nts . 

A . B • 
don second 
lang 



lang 



13.5 lA^ 



(i) :k ia 



IIA 
IIB. 



13.6 Tieading readiness is determined by: 

1- test of reading readiness 

2- inf onnal teacher assessment 



13.6 IA_^^ 

IIA o2 . 



13.7 Grade level reading is expected: 

1- in first grade 

2- in second grade 

3- in third grade 

4- in fourth grade 

5- in fifth grade 

6- in sixth grade 

7- other (specify) 



13,8 Grade level academic achievement (mathi science, etc.) in the 
SECOND language is expected: 

1- in tlie first grade 

2- second grade 

3- thii*d grade 
4.-f ourth grade 

5- fifth grade 

6- sixth ^<rade 

7- other (specify) 

U.O IITTEGIUTIOK OF SECOND LAKGUAGE LEATJIIIJG WITH OTHEPw LEARNING: 
(mark all that apply) 

I = N-E II = E 
dom dom 
students students 



13./ l A k 
II A b 



13.8 IB 2,. 



U.O I 



ERLC 



1- ^cond language learning is only a sep- 
arate subject for English-spealdng stu- 
dents; the second langxaage is not used 
as a medium of instruction for other 
subjev;ts. 

2- Second la;s^xage learning is both a sep- 



13#6 "leading readiness is determined by; 



1-test of reading readiness 13.6 IA,_^_ 

. 2~infonnal teacher assessnent J<^ X ^ IE"S_ 

IIA e2. 

13#7 Grade level reading is expected: 

1- in first grade 13.7 lA f> 

2- in second grade ^ 



3-in third grade 

A-in f oiarth grade 

5- in fifth gi*ade 

6- in sixth grade Jf^ 

7- .other (specify) 



IIA. 6 

iibJEL 



13.S Grade level academic achieveraent (math, science, etc.) in the 13.8 IB 3. 
SECOND language is expected: IIB.^^. 

1- in the first grade 

2- second grade 

3- third grade 
4.-f ourth grade 

5- fifth i^rade 

6- sixtIi ^.rade 

7- other (specify) 

U.O IIJTEG?JlTIOK OF SECOND LANGUAGE LEATJIIHG WITH OTHET. LEARinKG: U.O I 3f^ 
(marl: all that apply) II ^ ^ 

I = N-E II = E ^^r^ 

dom dom 

s tudents s txidents 

1 - Second language learning is only a sep- 
arate subject for English-spealdng stu- 
dents; the second language is not used 

as a yaodiua of instruction for other 

subje^^uS. 

2- Second lar^^^^age learning is both a oep- 
aratf^ subject and also a Liediura of 

instruction for other subjects. 

3- Second language leaining is always in- 
tegr-' ted vath the learning of ootirse 

contbiit (such as social studies) or as . y ly 
a medium of cognitive development. X Y 

A-Acadcaaic content taught in the native 
language is used as the referential 
content of second language learning 
(the same concept taught in the native 
language is taught in the second 

language). 

5-Different academic content is teiight 
in tlie second language from that which V y 
is taught in the native language. J\ 

i)-not specified 



6-other (specify) 



15.0 TilEATliENT OF CHILD'S UKGUi\GS: 



lion Sng. dom, 
students 



A -in don, 
lang, 

1- The child's langxiage is respected. 
It is not -corrected^ rather, all 
of the child's speech is accepted. 
However, the teacher provides a 
model of the standard langiiage 
aiming to\^rd child's eventual y 
control of the standard form. 

2- The child's langxiage is corrected- 
the teacher points out errors and 
demonstrates the standard form. 

3- Other (specify) 

0- Not specified 

16.0 IIATETJALS 

16.1 Reading Mater ials-I^pos 

Reading Materials are: (mark all that apply) 

1 - Linguistically based 
(ller.Till or 1-iiami Linguistic 

readers, ITA, etc.) 16.1 I A ift 

2- Basal readers ^ 

3- Dialect readers 



B 2nd 
Icing. 



II 

Eng. dom. 

'stud ents 
A ^ B 2nd 
lang. 



15.0 U 



IB ( 

IIA_L 
IIB J 



ii;- 



IE 



^.-Zbtperience charts (stories 
dictated by children) 



16.2 If some reading material is in 
the child's dialect, indicate hov; 
long it is used: 

1 - Grade 1 16.2 lA nCA HA 

2- Grade 2 

3- Grade 3 

4- Beyond Grade 5 
0-not specified 

16.3 The follovdng are techniques and materials used for second language learning: 

0- none specified - 

1 - pattern drills 

2- diaZog memorization , 
-choral repetition _ 



control of the standard fona. 



^1 



2- The child's langiiage is corrected- 
the teacher points out errors and 
denonstrates the standard form. 

3- Cther (specify) 

0- Kot specified 

16.0 ilATEin/iLS 

16.1 Reading Hatcrials-iypcs 

reading Materials are: (mark all that apply) 

1 - Linguistically based 

\ (lierrill or lliajui Lingxxistic 
^ readers, ITA, etc.) 16.1 lA rft 

2~3asal readers . 

3-Dialect readers . 



II- 113 



4-Ibq)erience charts (s'wrics 
dictated tqr children) 



16.2 If some reading material is in 
the child's dialect, indicate hov; 

long it is used: ^ 

1- Grade 1 16.2 lA H C\ HA 

2- Grade 2 

3- ^rade 3 

4- Beyond Grade 3 
0-not specified 

16.3 The following are techniques and materials used for second language learning: 

0- none specified - — — 

1 - pattern drills 

2- dia3og mexaorization 
^-choral repetition 

-songs 

jrcjjra: ned instruction 
i-stories read to children .rt^ym^S 

AUDIO VTSTTAT. fiTHES ^ / 




AUDIO VISU.\L AIDES 
'^-filna, filr:strips 

(B^flannel or toagnetic ooards 
^^rrealia, graphic displays 
U^Arecords, tapes 

ll^listening centers 
na^milti-media approach 
£bq)eriential ' 

13- role playing 

14- puppetry 

1 5- experience charts 

16- prliiiary typewriter 

17- leaming through direct experience 
vrith materials e.g. Montessori 

18- activity centers-chosen by child 

19- other (specify) 

Learning outside the classrooa: 

20- field trips 

21- suggested TV programs 

22- '.thor (specify) 



JL 
H 



JL 



K 
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16.4^ The sources of Non-English materials and textbooks are: 
(aar!: all that apply) 

0- not specified 

1 - are written- ^ native spealcers of that langiiage 

2- coimne^ wially prepared and published in countries where 
N-E is the native language 

3Hieveloped by the project's own bilingual staff 

A-developed by the staff of another bilingual project (specify which) 
5-<leveloped in conjenction with project parents 
S^ieveloped by or with members of N-a4T cGnmrunity 

7- are culturally fi4)propriate for N-E culture 
(specifi*^ how this is deterained) 

8- are cross cxaltural 

9*commercially prepared and published in the U«S« 

10- are translations of U.S. texts 

11 - are coordinated with materials used in the regular subject 
ctirriculum 

12- other (speedily) 

16.5 The specific bilingualAicultural materials used in the language 16.5^ 
component are: 

0- not specified ^ ai 

1 - xerox attc.ched-^age and docment C 



17.0 STUDENT GROUPING 



17.1 



17.1 Student gro\q>ing; mixed or separated into dominant language 
groups: (mark all that apply) 

0- not specified 

Pupils of both linguistic groups are : 

1 - always mixed for all learning 
2Hnixed for language learning 
3-4iiixed for some academic subject learning 
Annixed for non-academic learning; art, music, gym, health 

5- separated for native and second language learning into 
dominant language groiqps 

6- separated for most academic subject learning into dominant 
lang\iage groiq^s 

7- never nixed for language or other academic leaming 

8- other (specify) 
n.a. - (no stud&nts) 

17.2 Students are groiq)ed for language instruction: 

(mark all that apply) A-^ore than ^ the time B Less than -g- the tiAe 

0- not specified 

1 - total class X 

2- small grovqps (specify size) 

3- individxml instmiction 



17.2 



La 



ERIC 



17.3 Criteria for grotq^ing: 

0- not specified 

1- ta 



I Non Eng 
dom 



Students 
II Eng dom 



UlEng don 

"" NniT 



Upocii'y how this is deterr.ined) 
S-are cross cultural 

S-comraercially prepared and publishod in the M.S. 

10- are tr£inslations of \}.S. texts 

11- are coordinated with aaterials used in the regular subject 
curxiculisa 

12- other (specify) 

16»5 The specific bilingual Ai cultural materials used in the language 16.5^ 
component are: 



nv^- Vxero:: att.*ched-i>age and document C ^V^3 
17.0 STUDENT GROUPING 

17*1 Student croi^ing; nixed or separated into dominant language 
groiqps: (mark all that apply) 

0- not specified 

Pupils of both lingxxiptic groups are ; 

1 - always mixed for all learning 
2Hnixed for language learning 
3Hsiixed for scHne academic subject learning 

4- mixed for non-academic learning; art, music, gym, health 

5- separated for native and second language learning into 
dominant language groups 

6- separated for most academic subject learning into dominant 
language gro\xpB 

7- never nixed for language or other academic learning 

8- other (specify) 
n..\. - (no ^.T ctuclents) 

17*2 Students are grouped for language ins time tion: 

(mark all that apply) A-jn.ore than ^ the time 

0- not specified 

1 - total class ^ 

2- small groups (specify size) 

3- individ\xal instruction 



0-not specified 



17.1 



4JL 



17»2 t I Q. 

D Less than i; the tiiie 



i 



17*3 Criteria for grouping: 
0-not specified 



1- by age 

2- 1^ native language 

3- by dominant language 

4- by language pwf iciency 
(ex. level of reading skill) 

n.a. not applicable 
(no E.dora/IISIT) 



I Non Sng 
dom 



students 
II 2ng dom 

V 



zz 



"•lEng dom 

" NaiT 



18.0 TUTORING 

118.1 St\xdent Tutoring is: (mark all that apply) 18.1. 
no-not mentioned 

0- type if^ not specified 

1 - inter-ethnic ^N-BIT student tutors 2iT students) 

2- intra-ethnic (N-2SCT student tutors N-aiT) 

3- <ione by older children (cross age) 

4- done peers (same age) 

5- other (specify) ________ 

18.2 Par-aprofessionals or aides give tutoring or instruction as follows: 

O-orea not specified 18.2. 
Y \ 1 -inter-ethnic (N-SiT aide tutors SIT student) 

P ^ 2-in the acqxisition of native language sl:ills 

* 3-in the acqusition of second language sJzills 

4-in other academic subjects 



//s 



ERIC 



18.3 Parent tutoring: (nark all that apply) 
no«*not mentioned 

0- type not specified 

1- inter-etlaiic parent tutoring is used 
2«*intra-ethnic parent tutoring is vised 

Parents are trained to become tutors for their children: 
3*in the hoae by a hooie^visiting teacher 
i^«*in an adult education cosaponent 

5- in scliool through observation and guidance of teacher 

6- as pfitrent volunteers who tutor dxiring the school day 

7- aat6rials are provided for use in hone by parents 

8- other (specify) 

19*0 CURTJCULUM PATTEiJHS 



pa::c 16 
^B.3 



B 



19.0_ 



The^ stated curri culum pa ttern of the bilingual project ; - 
1*2bccept for inclusion of N-EIIT instruction the curricxxlm is 
otherwise typical or regidar, for this state • 
There are other modifications \*hithin the curriculxim of the 
bilingual program which differ from traditional, typical curri- 
culum such as: (mark all that apply) 

2«*a non-graded classroom: piqpils of different ages are 

garouped togsther during part of the school day 
3-flexible or mouular scheduling 
i^-small gro\xp instruction 
5*individualized learning 

6- open classroom 

7- guided discovery and inquiry 

, 8-a curriculum which is both child and subject-centered 
9-others (specify) 

10-if the program includes activities which complement 
e^qjeriences children encotmter in the home, community 
and throiagh mass media i.e. TV, describe below: 



20*0 COGNITIVE DEVELQR22JT 



ERIC 



20*1 Cognitive development in early childhood grades is fostered through: 

0- method not mentioned 20*1 

1 - structured envirionment rich with materials child can manipulate 
order, compare, match for perceptual-^aotor development 



S-ot::er (specify 



19.0 cunrjcuLia: rATrajis 19.0 



Tha st ated curricxqua pattern of the bi lingu al project: 
l-arcopt for inclusion of N-aiT instruction the curriculifia is 

otherwise typical or regular, for this state. 

There are other nodifications \rtiithin the curriciJ.uns of the 

bilingual program which differ from traditional, ^^pical curri- 

culun such as: (aar!c all that apply) 

2- a non-graded classroo©: pxqpils of different ages are 
grouped together during part of the school day 

3- flexible or modular scheduling 
^-saall gro\xp instruction 

5- individualized learning 

6- opv.n classroo© 

7- guided discovery and inquixy 

8- a curriculum which is both cliild and subject-centered 

9- others (specify) 

, 10-if the program inclxides activities which complement 
e^q^eriences children encounter in the home, community 
and through mass media i.e. TV, describe below: 



20.0 COGNITIVS DEVELQK3IIT 

20.1 Cognitive development in early childliood grades is fostered throxigh: i 

0- 4a^thod not mentioned 20.1 J 

1 - structured envirionment rich with materials cliild can manipulate* 
order, coinpare, match for perceptual-notor development 

2- non-verbal materials, such as llontessori materials from which 
children can learn sensozy discrimination, matching, soriation, 
countirg, addition, subtraction 

3- labeling and discussion of concepts related to time, space, distance, 
position 

A-labeling and gro\q>ing actual objects to learn classification; 

grouping objects with common attributes and labeling tlieir 

attributes (i.e. colors, sizes) 
5-direct e3q)erience of processes of science through discovezy, using 

materials rather than text; active experimentation ^ ^^^^^ 
rJ^i:^^^ rattier thai t -chcr demonstration. 

o-direct experience of math thjx)Ugh discovexy rather than instruction 
7-othor (specify or xerox) p. no. and document: 



20.2 Cognitive development in later gitides (grade U axKi above) 

0- method not mentioned 

1 - specify or xerox p. no. and document 
n.a.-no grade A or later grades 



21.0 SELF-ESTZai 
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21.0 Ui 



Stated aut^od3 of, p rojec t cqapenent (ypcctod to Jjicrcasc^ scj^^-cstcc^a; 
no«»solf-<^stocia not laentioned as an objective 
O^self-esteesa is an objective but raethods not specified 
Teacher encoiirages pupil to verbally c^qpress his feelings: 

1- thro\agh role-playing 

2- p\^petry 

>-languago-e:q?eriencc approach: students dictate stories frcaa 

their ovn e:q)erience 
A-teacher accepts^ acloiouledges ideas and feelings 

5- teacher encouxtiges non-verbal expression of child's feelings 
through painting^ uusic, dancing 

6- teacher provides e^qperiences in which the various uays that 
children act are accepted by the teacher; their actions are 
discussed and the children are encouraged not to malce fun of 
"different" vmys 

7- teacher provides e3q)eriences leading to cc»upetenqy and 
success 

8- teacher provides e3q3eriences i^ere occasional failure is 
aclcnouledged as part of everyone *s e:q>erience; second 
attoiopts are encouraged 

9- other (specify) (xerox or suaDarize) docment page # 

Teacher provides esqperiences in pi^il sclf««direction and acceptance of 
responelbilityi such as: 

10- pupils act as tutors for other pupils 
11**puils iiave some options in choice of ctoriculun 
12-piq?ils choose activities froci a variety of interest centers 
13^1der puils participate in cuiriculm planning and/or 

developnent 

H-pi^ils write a bilingual ne\/si3aper for dissemination to the 

coununity 
15-other (specify) 



year 
at> 



22.0 LEAilNING STIiATEGIES 



22.0 



ERIC 



1-The project nentions the following specific 3caminf strategics 
as important for reaching a particular ethno-linguistic group: 
(specify or xorox) Document and Page no. 

Ewsplo; Havajo children resist participation in an authoritarian, 
traditional classroom. An open classrocxa where teacher partici- 
pates lather than directs all activities and students or groups of 
students initiate activites, move about freely or sit in a circle or 
horseshoe rather than sit in rovs. has been found 



o 



23.0 
23.1 



5- teacher encoiirages non-verbal expression of child's feolin£,s / 
through painting, music, dancing 

6- teacher provides experiences in which the various ways that 
children act are accepted by the teacher, their actions are 
discussed and the children are encouraged not to make fun of 
"different" \7ays 

7- teacher provides experiences leading to coupetency and 
success 

8- teacher provides experiences where occasional failure is 
aclcnowledged as part of everj^one's experience: second 
atteii^Dts are encouraged 

9- other (specifiO (xerox or suranarise) document page fr 

Teacher provides experiences in pupil self -direction and acceptance of 
responsibility, such as: 

10- pupils act as tutors for other pupils 

11- puils have somte options in choice of curriculum 

12- pupils choose activities froi.i a variety of interest centers 

13- older puils participate in curricula planning and/or 
developnent 

U-pupils write a bilingual newspaper for dissemination to the 
comunity 

15-other (specify) w 



LEAi^NING STRATEGIES ^^-^ — 

1-The project mentions the following specific ]carninf; strategics 
as important for reaching a particular ethno-linguistic group: 
(specify or xerox) Document and Page no. ^ 

Example; Navajo children resist participation in an autlioritarian, 
traditional classroom. An open classroom where teacher partici- 
pates rather than directs all activities and students or groups of 
studtants initiate activites, move about freely or sit in a circle or 
horseshoe rather than sit in ro\/s, has been found more effective. 

0-none mentioned 



BICULTU?u\L COl-iPOlIENT 

This program is: 23«1_^y. 

1 - bilingual alone 

2- bilingual and bicultural 

3- bilingual and multicultural 

0-not specified as to which of the above 

4- an ethnic studies program is included in the bilingual program 

5- art, posters, i^ealia crafts of both cultures are e2±ibited in 
the classroom 





23/2 Cross-cultiiral awareness: 

If project Lientions specific values or 
K-SIT cultiire, please surxuarizc below: 

found in docuiaent , page h 

0-not mentioned 



nodes of behavior of 
(or attach xerox) 
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23.3 1-if project mentions efforts to decrease etlmocentrism in 23,3 
either or both groups, describe below: (or xerox-docuiaent oageAO 
0-none mentioned C p ;^ 



5 PetKtlDt^l 



dm r \ 



ft \ toe€4^ m OcVo\»«-t» f o 



23.4- In the bicultural conpenent laiowledge of the JI-I3iT culture 23.4 H'l 5 

involves (nar;: all that apply) ' ^ 

0- no bicultural component mentioned 

1 - Humanistic aspects of culture: ideals and values, literature 
(oral or written), achievement of particular people or politcal 
movements 

2- Historical-cultural heritage of the past— contributions to art 
^ and science 

3- 'Deep* culture: family patterns and contemporary way of life, 
^.-Itemization of surface aspects of a country— geography, dates 

of holidays etc, 

5- A specific culture only e,g, one Indiar. tribe 

6- Various cultures of same etlinic/linguistic group (i.e, Spanish- 
speal:ing peoples) 

7- A third culture different from NSiT or H-IT 

8- Other (specify) 



I 



23.5 American culture is defined: 

0- not specified 

1- narrov;ly: primarily Anglo-Saxon orientation 

2- broadly: ethnic pluralisn of Anerica.— multicultural 



23.5. 



ill 



23.3 project mentions efforts to decrease otr^noccntrisn in 23«3 1 

either or both groups, describe below: (or xerox-docvuaent page/f/) 
0-none mentioned ^ P i , ^ i i 

. 1 

^^^^ c>Nv\.^»'<v> -Wv^vf ^OLvvx<. -eVVvrNvc^ ^acVca f eijuvxd 

23-^., 



t 



23. U In the bicvdtural conpenent laiowledge of the N-HIT culture 
involves (nan: all that apply) 

0- no bicultural component mentioned 

1 - Humanistic aspects of cult\ire: ideals and values, literature 
(oral or \/ritten), achievement of particular people or politcal 
movements 

2- Historical -cultural heritage of the past — contributions to art 
and science 

3- 'Deep* culture: family patterns and contemporary \;ay of life« 
^.-Itemization of surface asi)ects of a country — geography, dates 

of holidays etc« 

5- A specific culture only e.g. one Indian tribe 

6- Various cultures of sane ethnic/linjjuistic group (i.e. Spanish- 
speal:ing peoples) 

7- A third culture different from NSiT or HIT 

8- Other (specify) 



23.5 -American culture is defined: 23#5 O S 

0- not specified 

1- narro\;lyt priraarily Anglo-Saxon orientation 

2- broadly: etlinic pluralisra of America — ^nuJ.ticultural 
contributions of various ethnic groups discussed 

3- other(indicate document and page number for :cerox) or 
elaborate in your ovm vrards 



2A.0 COiiiUIIITY CQiiPOKaiT 

24-1 Bilingual libraries '^e provided for: 2A.1 ^/ 3 

0- group not specif. - 

1 - project children 

2- adults of the project community 

3- teachers 

no-bilingual library not mentioned 

24*2 An ethnic studies library is provided for: 2^.2 NlQ 

0- group not specified 

1 - project children 

2- adults of the project community 

3- teachers 

no-ethnic studies library not mentioned 
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Provision is nade by tlie school for inforaing tlie parents 
and corariunity about the prograra tlarough : (^larl: all that apply) 

0-iiethod not specified 

no-no provision for inforaing coiamiinity 

1 • bilingual newsletter 

2- . monolingual newsletter 

3- 3WS sent to mass media. 

4- if articles included with project, check U 

5- bilingual fliers sent home 

6- formal meetings 

7- infor?aal meetings open to entire comunity 

8- neetings conducted in both languages 

9- homo visits 

10- other (specify) 

11 - project director personally involved in prograra 
dissemination, specify how 



2U.3. 



Community involvement in the formulation of school policies 
and programs is sought through: 

0- type not specified 
no-not sought 

1- e::isting community groups working with program 

2- bilingual questionnaires 

3- community-school staff committees ^ 

4- community advisory grow^ps 

5- formal meetins open to the entire community 

6- info2iQal meetings with community groups 

7- other (specify) 

8- project director personally seelcs involvement of community 
in program, specify how 



2U*5 The school keeps informed about community interests, events and 
problems through: 

no-no mention of school seeking to be informed about commw. .ty 
1 -meetings open to the entire community conducted in both 
languages 

I M 2-cor«munity representatives to the school 

3- bilingual questionnaire sent to the home 

4- home visits by school personnel 



. 8-:.;eetin£S conducted in both languages 
X^Yv^ 9-liOne visits 




IC-other (spocify) 
11-project dircctoi-* personally involved in prograra 
dissemination, specify hOA/ 



2U*U Coinaunity involveiaent in the formulation of school policies 

and programs is soTight through: 2L.L Ct . 3y S^^i 

0- type not specified 
no-not sought 

1- e::?.sting comraunity groups working with program 
I I ^ 2-bilingual questionnaires 

3-conmiinity-school staff committees 
4.-comaiiuiiity advisory groups 

5- formal meetins open to the entire community 

6- infoiTaal meetings with coraraunity groups 

7- other (specify) 

8- project director personally seel:s involvement of community 
in program, specify how 



24^.5 The school keeps infomed about community interests, events and i 1 3 U 

problems through: Z^*5 * i ^/ • 

no-no mention of school seeking to be infoimed about community 
1 -meetings open to the entire coBimunity conducted in both 
languages 

I M 2-ccroraunity representatives to the school 

3- bilingual questioxmaire sent to the home 

4- home visits by school personnel 

5- other (specify) 
0-method not specified 



2^.6 Tlie school is open to the community through: 2A.6 ^ 

0- not mentioned 

no-school is not open to community for coiiimunity use 

1 - opening school facilities to the community at large for use 
) after school hours and on weekends . 

2- providing adult education courses ^S^<x»\% ) 

3- other (specify) 

25.0 H'JPACT EVALUATION 

25.1 Project mentions description or dissemination of the bilingual * / 
program through: 25'.1 '/ ^ 

1 - newspaper articles 

2- radio programs 

3- TV programs 

4- video-tapes 

5- films 

6- visitors to obsei^e the program r \ • < ^ 
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25C2 Project's 1-ipact: | 

1-Project Hentions tliat other classes in the school, b'-t 25.2_J_ 

?he Snn^l.^Sr2" ^"^^"^ 
'1^^^^ — nal syste. 

^'lltiT^l ^-^^ ^ University has instituted teacher 

oSeTLe'f ^'"'"^"^ ^° ^^^^ ^^^^ 'i-el- 



opHent needs , " "'^"^^ 

..0 ^^r^..^c vil:t:erkr.U.. 

26*1 Evaluator has ^ield tpcs+pr^ o r^J^f^^ J^^*^^ 

+u« ^ --i-exu -GesLeO; on a group of children who are of 

^ . 0-not nentioned I 

l;;;;^^^ 1 -published ineasiores 

OtP^^ 2-staff developed aeasxires 

l.^ l^^^i^ translations of published measures 

p \ 4-staff adaptations of published measures 



no-never 

1- once or tv/ice dioring the year 

2- inore than tvri.ce 

3- regularly 
4.-otlaer (specify) 



26.3 Evaluator has net with teachers: ^, JknS 

0- not mentioned 2b. 3 ry Q 
no-never 

1- once or tvri.ce dioring year 

2- raore than tvrice 

3- regiaarly 
A-other (spcoify) 

27.0 EVALUATION PKOCEDUPJi: 

27.1 0-hot specified i 

1- A comparison group has been chosen ^"^'^ — 

2- A comparison group will be chosen 

27.2 0-not specified (mar]: all that apply) „ L ^ C 7 
1-Pre-tests have been given to project group or sample 27.2 rf^f^j 

will be " II 

CP^ |f°s^^ests have been given to project group or sample 

5-Pre-tests have been given to comparison group 
o- " will be II ^ 

7-Post-tests have been given to comparison group 
tv/A.' "ill be " I) 



APPENDIX C 



SUMMARY OF THE PRE AND INSERVICE 
STAFF QUESXXQNMAIiU:: 



In evaluating your project^ we would like to know what you feel 
and think about the preservice and inservice training you received. We 
have i&ade up a list of topics which are often discussed during the pre- 
service and/or inservice training workshops of bilingual education projects. 
These topics, as you will see on the following page, fall into four main 
groups: 

1. Why the project exists and what needs it is designed to meet; 
2* The actual techniques of instruction in the (bilingual) program; 

3. The relationships between project personnel and the people and 
groups to which the project is accountable; 

4, Other things. 

• It is likely that there are topics that were included In your training 
workshops that you will not find on this list and, at the same time, some 
of the items listed will not be relevant to your project or to the training 
you received. If the topic was not covered in your workshops, simply check 
"no" to the question "was this topic covered" and go on to the next topic 
on the list. If there were things covered in your training which we have 
not thought to include, we have asked that you list or describe these in 
question 1 on the second page of the questionnaire. 

Assuming that a topic was covered during the course of your training 
(and that you have checked "yes" to the question, "was the topic covered") 
you will notice that there are three main things we would like to know: 

Queistion #2 "If the topic was covered" 

« 

a. •'How adequately was the topic covered?" and 

b. "Did you find (the coverage of this topic) useful in your 
classroom activities?" 



Question #3 "Would note information on this topic be useful?" 

Please check the appropriate answer to each of these questions. 

In addition to asking you to fill out this chart for the prc-scrvice and 
inservice training you received, we would appreciate it if you would briefly 
answer the questions (3) on the next page. 

THANK YOU. 

P«S.* Any suggestions or comments that you have about this questionnaire would 
also be appreciated. 
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What topics vould you have liked to have included in 
your training other than the onea covered? 

Reaponaea Frequency 

a. Ho responae ^ 

b. More about writing curriculum 3 

c. More about Mexican culture 2 



Of the topica covered » which three have you uaed the ©oat? 

a. Uae of Spaniah Language Materiala 8 

b. Uae of snail groups - ^ 

c. Appreciation of Mexican culture 6 

d. Writing objectives 1 

e. Understanding parenta 1 

f. No response ^ 



Were any of the topica covered of little or no value to you in 
your Job? 

a. All were valuable 7 

b. No response ^ 



SUMMARY OF PRE-TEST RESULTS OF THE ALUM ROCK UNIFIED 
SCBOOL DISTRICT TITLE VII BILINGUAL EDUCATION PROJECT 



Prepared by Thonas R. Owens, CPE Evaluator 



INTRODUCTION 

This report will present the findings of the October pre-testing of the 
Title VII Bilingual Education Project at Conniff Elementary School in Alum 
Rock Unified School District. The project involves 60 kindergarten children 
In two classes, and 30 first grade children in one class. A detailed descrip- 
tion of the school, community, and staff will be given in the annual report. 
The purpose of this report is to sunmari?..^ the findings of: 1) the Inventory 
of Developmental Tasks . 2) the Cervenka comprehensi on of Conmands and Dlr.^ct'.or.s 
Sub- Test, administfcred separately in both English and Spanish, 3) the Basic 
Concepts Test, 4) the Spanish Interrogative Test, 5) Story Retelling, 6) Zthaio 
Associations Observation, and 7) Parent Interview. This evaluation has been 
performed by contract with the Santa Clara Center for Planning and Evaluation 
(CPE) in accordance with the evaluation design for the project. 

DESCRIPTION OF INSTRUMENTS USED 

1. Xhe Inventory of Developmental Tasks was developed by the Santa Clara 
Unified School District as a criterion referenced instrument to measure 
children's development in eight areas: coordination, visual motor, visual 
perception, visual memory, auditory perception, auditory menwry, language, and 
conceptual. A total of 60 separate tasks are included in the inventory. This 
Instrument was administered by project aides who were trained for the task by 
CPE to all project children. 

2. The Cervenka Comprehension of Commands and Direction s Sub-Test is a 
20-item test developed by Dr. Cervenka in Texas for Mexican- American children. 
It is administered separately in English and Spanish to measure children s 
listening comprehension in each language. It was administered to all children 
Ir. the project as veil as to a kindergarten and first grade class in a different 
school of sinsilar socio-economic and ethnic background which served as cc-:a^ai-lson 
g.-cu?s 

3. The Basic Concepts Test was developed locally by the project stcfT 
a-.d r.>-:-':res children's recc^r.ition of eight colors, six shapes, numbers one 
tnroun tea, <:nz Vnlity to Lcnuify 10 pictures of coraion objects. Th-<' 
instrusient was administered to ail project children and to the control classes. 

4. The Spanish Interrogative Test measured children's ability to use the 
interrogative words, "quien, que, and donde" in Spanish sentences when asked to 
do so. The same directions were used for project and comparison children. 

5. The Story Retelling exercise of oral production consisted of the test 
administrator reading several pages of a children's picture story individually 
to each child in English and asking the child to retell it. The same procedures 
were followed in Spanish. The tester recorded whether the child was able to 
use sentences of at least four words in retelling the story. Both project and 
comparison children participated in this exercise. 



6. The Ethnic Association Observation consisted of the teacher aides 
obtervlng five randomly sampled children from each of the three bilingual 
classrooins during one week In October to determine how many children played 
^th chrrdren of'thelr same ethnic background or with children of o'^er ethnic 
backgrounds also. This observation was designed to measure the degree to which 
chlldien of different ethnic backgrounds mixed with each other. 

7. The Parent Interview schedule was developed to obtain language and 
family background of Project children as well as to determine their parent s 
asplritlons and expectations for them, and their attitude toward bUingual 
training m the schools. Parents of each child were Interviewed In their homes 
by the Project aides. 

FINDINGS 

1. Since the Tnv.ntorv of Deve lopmental Tasks (IDT) '«^«%fPf ^^i^JJ^^^ 
one hoir per child to complete and since comparative '^^'j^f'^?" ^J^.J^ test 
Tther school districts Is available, It was '^^^/'^f '%-^J"t*„jn„''iJi3'""3t 
only to Project children. The aides who were trained to administer "Is test 
SJd aSoutsJandlng job with It and learned much about their children simply 
by administering these tasks. 

Although the IDT assumes a hierarchy '"^."^'^^^ "^Jl jLf ^Sa'sed"'"" 
.ions, e.g.: from creeping to jumping rope alone. It was that, based 

upon the 90 students tested, some tasks were out of order. For 
S.k of showing left and right hand was harder than ^"^^ 
f"nd to be wore of a conceptual than a coordination task. Si»il«ly the task 
on the IDT scaled as the most difficult within the J^l ^gia 

of sorting objects two ways, proved easier than expected for ^^""^"f 
education children. The fact that kindergarten children scored higher than 
fl«t RMde children on the most simple tasks such as creeping was accounted 
ir Jy'the afde Tdue to the embarrassment of certain first graders to per orm 
so s4le a task. The mean score for each of the bilingual 
task area «hown In Table 1 . A summary for each class for °f the 60 

tasks was provided directly to the teachers and aides In an °"l/«f f . ^^.^ 
session In early January. Scores on the IDT appeared average for the bilingual 
Project children. 



lABLE 1 

Sunnary of Pre-Tcst Results of the Inventory of Developmental Tasks 



Number 
of Items 





TASK AREA 


Per Area 


Mean Score Per Task 


Area* 








Bilingual Classes 
Kl K2 1st G 
01-30) (N-30) (N-30) 


1. 


Coordinator 


11 


16.44 


15.99 


17.60 


2. 


Visual Motor 


10 


12.58 


15.11 


15.40 


3. 


Visual Perception 


9 


10.98 


12.49 


13.05 


4. 


Visual Menory 


8 


6.93 


8.82 


9.84 


5. 


Auditory Perception 


7 


3.22 


3.84 


5.18 


6. 


Auditory Memory 


6 


4.88 


5.72 


7.92 


7. 


Language 


5 


2.87 


4.94 


6.70 


8. 


Conceptual 


4 


2.83 


4.29 


4.84 



ERIC 



* students were scored as two for correct performance of a task, 
one for partial performance, and zero for incorrect or no 
performance. 

Jhe Cervenka Comprehension o f Commands and Directions Sub-Test was ad- 
ministered in English and in Spanish, when administered in English, it 
proved to be too easy for even kindergarten students. Children in the bi- 
lingual classes and comparison classes performed at approximately the same 
level. Table 2 shows the performance of students in the three bilingual and 
two comparison classes on each item. Because students performed so high on 
the English pre-test. it will not be used as one of the posttests in May. 

K ^^f' ^° Spanish proved to be more difficult for students 

in both the bilingual and comparison classes. The number of children 
?rih«^J^^ i^JT^"f di"ction in Spanish for each cf the five classes 

is shown in Table 3. Even for the easiest items, therr were only 10 and 13 
kindergarteners respectively in each of the bilingual classes and eight 
kindergarteners in the comparison class who could complete the task. There 
TuV,. T !"^^ bilingual class children and four comparison class 
children able to complete any tasks in Spanish. This preliminary data 
toffr^K f'^^' J". not having bilingual education, children tend to 

j!v!rJ ! . ."^u'w^^'^^f"^"^ ^P^""*> « ^hey get older while the 
reverse is true in bilingual education classes. 
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